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Introduction 
Inclusive education has become a central principle of contemporary educational systems, 

emphasizing all learners' right to equitable, quality education regardless of ability, background, or 

learning needs. The Global Education Monitoring Report 2020 highlighted that inclusive 

education aims to ensure all learners participate meaningfully in learning by eliminating barriers 

to access, participation, and achievement. Inclusive educational environments recognize learner 
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Abstract. This descriptive-correlational study examined the relationship 

between interprofessional collaboration and inclusive classroom 

implementation among regular teachers at Mabolo National High School 

during School Year 2025–2026. Using total enumeration sampling, all 30 

eligible regular teachers served as respondents. Data were gathered through 

an adapted and content-validated survey questionnaire and analyzed using 

weighted mean, standard deviation, and Pearson Product-Moment Correlation 

Coefficient (Pearson r). The findings showed that respondents were 

predominantly female, generally in the middle to late stages of their teaching 

careers, and mostly held regular teaching positions. Results also showed that 

interprofessional collaboration was generally evident among the respondents, 

particularly in communication, information sharing, coordination, and 

recognition of other educational professionals' expertise. However, 

participation in formal multidisciplinary discussions received comparatively 

lower ratings. Likewise, inclusive classroom implementation was generally 

high, with teachers demonstrating strong practices in creating supportive 

learning environments, encouraging learner participation, managing diverse 

classrooms, and utilizing varied instructional materials. Assessment 

adaptation emerged as the least emphasized area. Statistical analysis revealed 

a significant moderate positive relationship between interprofessional 

collaboration and inclusive classroom implementation (r = .482, p = .004), 

indicating that greater collaborative engagement was associated with stronger 

implementation of inclusive educational practices. The study concluded that 

interprofessional collaboration significantly supports inclusive classroom 

implementation among regular teachers. Consequently, the study proposed an 

Education Enhancement Plan to strengthen multidisciplinary collaboration, 

increase teacher participation in collaborative decision-making, and enhance 

professional development on inclusive and differentiated instructional 

practices. 
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diversity as a valuable resource rather than a challenge and encourage schools to adopt responsive 

instructional practices that address varying learner needs.  

In inclusive educational settings, collaboration among educational professionals is 

essential to ensure learners receive comprehensive academic, behavioral, and socio-emotional 

support. Interprofessional collaboration involves coordinated efforts by general education 

teachers, special education teachers, guidance counselors, therapists, and other specialists who 

work together to address students' diverse needs. According to Friend et al. (2010), collaborative 

practices such as co-teaching and shared instructional planning enable educators to collectively 

provide specialized support while ensuring that learners with disabilities remain engaged in 

general education classrooms. Such collaboration promotes shared responsibility, effective 

communication, and coordinated intervention strategies that contribute to enhanced learning 

experiences and educational outcomes. 

The increasing diversity of learners within contemporary classrooms has further 

emphasized the importance of collaborative educational practices. Teachers regularly encounter 

students who differ in terms of learning readiness, cognitive abilities, interests, cultural 

backgrounds, and educational needs. In response, educators are expected to implement 

differentiated instruction and inclusive strategies that provide meaningful learning opportunities 

for all students. Tomlinson (2017) emphasized that effective differentiated instruction requires 

teachers to modify content, learning processes, products, and classroom environments according 

to learners’ varying needs and abilities. This instructional flexibility often requires professional 

support and consultation from specialists with expertise in addressing specific learner challenges. 

Despite the recognized importance of inclusion, implementing inclusive classroom 

practices remains complex. Teachers often face challenges with instructional adaptation, 

classroom management, learner engagement, and assessment modification, especially when 

serving students with diverse educational needs. The successful implementation of inclusive 

practices therefore depends not only on individual teacher competence but also on the availability 

of collaborative support systems within the school environment. When opportunities for 

professional collaboration are limited, teachers may struggle to plan appropriate interventions, 

access specialized expertise, and consistently support learners who need additional assistance. 

International studies have consistently highlighted interprofessional collaboration's 

contribution to inclusive education. Jeremy et al. (2025) found that structured collaboration 

between classroom teachers and occupational therapists in Australian primary schools enhanced 

inclusive instructional practices by integrating specialized knowledge into classroom activities. 

Similarly, Abdullah et al. (2025) identified collaborative teaching, multidisciplinary partnerships, 

and stakeholder participation as critical factors in strengthening inclusive educational 

environments and improving learner outcomes. Furthermore, research conducted in Finland 

demonstrated that collaboration between general education teachers and special education teachers 

contributed significantly to the distribution of instructional responsibilities and the provision of 

appropriate support for learners with diverse educational needs (Paju et al., 2021). These studies 
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collectively suggest that professional collaboration plays a vital role in promoting inclusive 

educational practices across different educational contexts.  

The concept of inclusive pedagogy also supports the effectiveness of inclusive education. 

Florian and Black-Hawkins (2011) argued that inclusive teaching practices should focus on 

extending learning opportunities for all students rather than developing separate approaches for 

those identified as having additional needs. Their work emphasized that effective inclusion occurs 

when teachers intentionally create classroom environments that recognize learner diversity and 

support every student's participation. This perspective highlights the importance of instructional 

approaches supported by collaboration, professional reflection, and continuous knowledge sharing 

among educators.  

In the Philippine educational context, inclusive education has gained increasing attention 

through policies and programs that promote equitable access to learning opportunities for all 

learners. Implementing inclusive education in public schools requires regular teachers to work 

closely with special education teachers, guidance counselors, and other professionals to address 

learner diversity effectively. Previous local research by Kyamko et al. (2024) found that teachers 

with positive perceptions of collaborative practices were more likely to implement inclusive 

instructional strategies effectively. However, the study also emphasized that organizational 

support and school structures influenced the consistency and effectiveness of collaborative efforts. 

These findings suggest that while collaboration is recognized as important, its successful 

implementation still depends on contextual and institutional factors.  

Although existing literature consistently demonstrates the importance of collaboration and 

inclusive education, several gaps remain evident. Previous investigations have generally examined 

interprofessional collaboration and inclusive classroom practices as separate areas of inquiry. 

Some studies focused on collaborative relationships among educational professionals, whereas 

others concentrated on inclusive instructional strategies and teacher attitudes toward inclusion. 

Moreover, most available studies examined specific professional partnerships, co-teaching 

arrangements, or organizational factors affecting inclusive education. Limited research has directly 

investigated the relationship between regular teachers’ participation in interprofessional 

collaboration and their implementation of inclusive classroom strategies, particularly within 

Philippine public secondary schools. Consequently, empirical evidence is still needed to explain 

how collaborative professional engagement relates to teachers’ actual implementation of inclusive 

educational practices. 

To address this gap, the present study examined the extent of regular teachers’ participation 

in interprofessional collaboration and their implementation of inclusive classroom strategies at 

Mabolo National High School during School Year 2025–2026. Specifically, the study sought to 

determine the extent of regular teachers’ participation in interprofessional collaboration, assess the 

extent of their implementation of inclusive classroom strategies, examine the relationship between 

these variables, and formulate an Action Plan based on the findings. By investigating these factors 

simultaneously, the study aimed to deepen understanding of how collaborative professional 

practices support inclusive education in secondary school settings. 
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The findings are expected to provide valuable insights for school administrators, teachers, 

special education practitioners, and policymakers on the role of interprofessional collaboration in 

strengthening inclusive education. The results may serve as an empirical basis for developing 

programs, policies, and professional development initiatives that foster stronger collaborative 

relationships among educational professionals. Furthermore, the proposed Action Plan may help 

improve inclusive classroom practices and support the creation of more responsive, equitable, and 

learner-centered educational environments for students with diverse educational needs. 

 

Methodology 
Design 

The study used a quantitative descriptive-correlational research design to determine the 

extent of regular teachers' participation in interprofessional collaboration and their implementation 

of inclusive classroom strategies, and to examine the relationship between these variables. 

Descriptive-correlational research is appropriate when the purpose of the investigation is to 

describe existing conditions and determine the degree of association among variables without 

manipulating them. According to Creswell and Creswell (2023), correlational research examines 

the statistical relationship between two or more variables. It enables researchers to determine 

whether changes in one variable are associated with changes in another while maintaining the 

natural setting in which the variables occur. 

The descriptive component of the study was used to determine the extent of regular 

teachers' participation in interprofessional collaboration and their implementation of inclusive 

classroom strategies. Meanwhile, the correlational component was employed to determine whether 

a statistically significant relationship existed between interprofessional collaboration and inclusive 

classroom implementation. This design was appropriate because the study sought to understand 

naturally occurring professional practices among teachers without introducing an experimental 

intervention or manipulating the research variables. 

Through this approach, the study examined teachers' perceptions regarding their 

collaborative engagement with special education teachers, guidance counselors, and other 

educational specialists, as well as their implementation of inclusive instructional practices within 

actual classroom settings. Furthermore, the design provided empirical evidence regarding whether 

stronger professional collaboration was associated with higher levels of inclusive classroom 

implementation. The findings served as the basis for developing an action plan intended to 

strengthen collaborative practices and enhance inclusive education at Mabolo National High 

School during School Year 2025–2026. 

 

Environment 

The study was conducted at Mabolo National High School, a public secondary educational 

institution in Cebu City, Philippines. The school serves learners in both junior and senior high 

school and adheres to the Department of Education's commitment to providing equitable and 

inclusive learning opportunities for all students. As a public educational institution serving learners 

with diverse academic abilities, learning profiles, and socio-emotional needs, the school provides 
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an appropriate context for examining interprofessional collaboration and inclusive educational 

practices. 

Within the school setting, teachers regularly collaborate with guidance counselors, school 

administrators, special education personnel, and other educational stakeholders to implement 

instructional interventions and learner-support mechanisms. Such collaborative activities include 

instructional planning, case discussions, learner monitoring, classroom management consultations, 

and referral processes for learners requiring specialized support. These professional interactions 

make the school a suitable environment for investigating the relationship between interprofessional 

collaboration and inclusive classroom implementation. 

The selection of Mabolo National High School was based on its accessibility, the presence 

of regular teachers with experience in inclusive classroom instruction, and the school's ongoing 

efforts to address learner diversity through collaborative educational practices. Consequently, the 

school provided a relevant setting for generating context-specific evidence regarding teachers' 

collaborative experiences and inclusive instructional practices. 

 

Respondents 

 The study respondents consisted of thirty (30) regular teachers from Mabolo National High 

School during School Year 2025–2026. These teachers were selected because they actively 

participated in classroom instruction and had direct experience working with learners who 

exhibited diverse academic, behavioral, and educational needs. Their professional experiences 

made them appropriate sources of information on interprofessional collaboration and inclusive 

classroom implementation. 

To ensure that the respondents possessed relevant experiences related to the study 

variables, the following inclusion criteria were applied: (1) currently employed as a regular teacher 

at Mabolo National High School, (2) possessing at least one year of teaching experience, and (3) 

having previous experience collaborating with educational personnel such as special education 

teachers, guidance counselors, school administrators, or other specialists in addressing learner 

needs. 

The study excluded teachers who were on extended leave, not actively engaged in 

classroom instruction during the data collection period, had less than one year of teaching 

experience, or had no prior experience with inclusive educational practices. 
 

Sampling Technique 

 The study employed total enumeration sampling. Under this approach, all thirty (30) 

regular teachers who met the established inclusion criteria were included as respondents. Total 

enumeration is recommended when the target population is relatively small and manageable, 

allowing the researcher to gather information from every eligible member of the population rather 

than selecting only a representative sample. 

Total enumeration minimized sampling error and increased the representativeness of the 

findings because all eligible teachers participated in the investigation. Furthermore, including the 

entire accessible population enabled the researcher to obtain a more comprehensive understanding 
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of teachers' collaborative experiences and inclusive instructional practices within the research 

setting. 
 

Instrument 

The study utilized an adapted survey questionnaire as the primary data-gathering 

instrument. The questionnaire was designed to collect information on respondents' participation in 

interprofessional collaboration and the implementation of inclusive classroom strategies. 

The instrument consisted of three parts: 

Part I: Interprofessional Collaboration. This section measured the extent of teachers' 

participation in interprofessional collaboration. The items focused on professional communication, 

coordination, information sharing, collaborative problem-solving, and cooperation with 

educational specialists. The statements were adapted from the instrument developed by Qin, Jia, 

and Su (2025) and were measured using a four-point Likert scale ranging from 1 (Strongly 

Disagree) to 4 (Strongly Agree). 

Part II: Inclusive Classroom Implementation. This section assessed the extent to which 

teachers implemented inclusive classroom strategies. The items focused on differentiated 

instruction, learner participation, instructional accommodations, classroom management, and 

support for diverse learners. The statements were adapted from Kluge et al. (2025) and were 

likewise measured using a four-point Likert scale. 

Considering that the instruments were adapted from previously developed measures, 

modifications were made to ensure contextual appropriateness and alignment with the objectives 

of the present study. Experts with experience in inclusive education and educational research 

validated the adapted questionnaire. The validators evaluated the instrument based on clarity, 

relevance, coherence, appropriateness, and alignment with the study variables. The researcher 

incorporated validators' recommendations to improve the questionnaire's quality and 

comprehensibility before administration. 

A limitation of the instrument was that the researcher did not conduct reliability testing 

before data collection. Consequently, although expert evaluation established content validity, the 

researcher did not statistically determine the adapted instrument's internal consistency reliability. 

Future studies are encouraged to conduct pilot testing and reliability analysis using Cronbach's 

alpha to establish the instrument's psychometric properties further. 

 

Data Gathering Procedure 
The data collection procedure outlined the organized steps followed to gather, arrange, and 

prepare the information required for the investigation. It included the preliminary phase, actual 

data collection, and post-collection activities to ensure that the research was carried out properly 

and ethically at Mabolo National High School. 

Preliminary Phase. Before conducting the study, the researcher secured formal approval 

from the Office of the School Principal of Mabolo National High School by submitting a 

transmittal letter and other required research documents. After approval, the researcher 

coordinated with school administrators and designated personnel to facilitate the study and identify 

regular teachers who met the established inclusion criteria. 
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The researcher subsequently explained the nature, purpose, objectives, and significance of 

the study to the prospective respondents. The researcher placed particular emphasis on 

investigating interprofessional collaboration and inclusive classroom implementation among 

regular teachers. Respondents were informed that their participation was entirely voluntary and 

that all information gathered would be treated with utmost confidentiality. Before participating, 

each respondent received an informed consent form and sufficient time to read, understand, and 

voluntarily sign it before completing the survey questionnaire. 

Data Collection Phase. After approval and consent, the researcher personally 

administered the survey questionnaires to the identified respondents. The instrument consisted of 

two sections: (1) interprofessional collaboration and (2) inclusive classroom implementation. 

Before administering the questionnaire, the researcher provided standardized instructions 

on how to answer the instrument and addressed respondents' questions to ensure a common 

understanding of the survey items. The researcher distributed the questionnaires during 

respondents' available non-teaching periods to avoid disrupting regular classroom activities and 

school operations. 

The data-gathering procedure consisted of a series of systematic and ethical steps 

undertaken to ensure the accuracy, reliability, and integrity of the data collected for the study. The 

procedure included three phases: the preliminary phase, data collection phase, and post-data 

collection phase. 

As indicated in the informed consent form, respondents were informed that completing the 

questionnaire would require approximately 15 to 20 minutes. Respondents were given adequate 

time to complete the instrument without pressure or interruption. After completion, the researcher 

immediately retrieved the questionnaires to ensure a high retrieval rate and minimize incomplete 

responses. 

Post-Data Collection Phase. After retrieving the completed questionnaires, the researcher 

carefully reviewed each instrument to determine its completeness, consistency, and suitability for 

analysis. The researcher included questionnaires with complete responses in the study database. 

The researcher then organized, encoded, and systematically classified the collected data by study 

variable. 

For the variables on interprofessional collaboration and inclusive classroom 

implementation, the researcher coded responses using the assigned numerical values of the four-

point Likert scale: 4 = Strongly Agree, 3 = Agree, 2 = Disagree, and 1 = Strongly Disagree. The 

researcher then entered the encoded data into a statistical database for analysis. 
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After encoding, the researcher cleaned the data to check for encoding errors, 

inconsistencies, and missing responses. The researcher then subjected the finalized dataset to 

appropriate statistical treatments to determine the extent of interprofessional collaboration, the 

extent of inclusive classroom implementation, and the relationship between the two variables. 

Throughout the entire process, the confidentiality, anonymity, and rights of the respondents were 

continuously safeguarded in accordance with established ethical standards and the provisions of 

the Data Privacy Act of 2012 (Republic Act No. 10173). 

This systematic procedure ensured that the data collected were accurate, organized, and 

suitable for statistical analysis, thereby enhancing the credibility and trustworthiness of the study 

findings. 
 

Data Analysis 

The gathered data were analyzed using appropriate descriptive and inferential statistical 

tools to answer the study's research questions. The weighted mean was used to determine the extent 

of interprofessional collaboration and inclusive classroom implementation among the teacher-

respondents. At the same time, the standard deviation was employed to assess the variability and 

consistency of their responses.  

To determine whether a significant relationship existed between interprofessional 

collaboration and inclusive classroom implementation, the Pearson Product-Moment Correlation 

Coefficient (Pearson r) was computed.  

All inferential statistical analyses were tested at the 0.05 level of significance to determine 

the statistical significance of the relationship between the study variables. 

 

Ethical Consideration 
The study strictly adhered to established ethical principles governing educational research, 

including respect for persons, beneficence, non-maleficence, confidentiality, anonymity, and 

voluntary participation. Before data collection, the researchers secured approval from the Office 

of the School Principal of Mabolo National High School. 

Participation in the study was entirely voluntary. The respondents received an informed 

consent form explaining the purpose, objectives, procedures, potential benefits, and minimal risks 

associated with participation. They were informed of their right to refuse participation or withdraw 

at any stage without penalty or adverse consequences. 

To ensure confidentiality and anonymity, we did not collect identifying information such 

as names, employee numbers, or contact details. Instead, we assigned numerical codes to 

completed questionnaires solely for data management purposes. All collected data were treated 

confidentially and used exclusively for academic and research purposes. 

The study also adhered to Republic Act No. 10173, otherwise known as the Data Privacy 

Act of 2012, by ensuring the secure collection, storage, processing, and disposal of research data. 

Electronic files were password-protected, while printed documents were securely stored and 

accessed only by the researcher. 
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Results and Discussion 

Extent of Interprofessional Collaboration of Regular Teachers 

 Interprofessional collaboration is an important component of inclusive education since it 

enables teachers to work collectively to address learners' diverse needs. Also, collaboration 

contributes to the successful implementation of inclusive practices within schools. Table 1 presents 

the extent of interprofessional collaboration among regular teachers based on various indicators 

related to communication, coordination, consultation, and collaborative problem-solving. 

 

Table 1. 

Extent of Interprofessional Collaboration of Regular Teachers 

 

Note: 1.0-1.74 Strongly Disagree; 1.75-2.49 Disagree; 2.50-3.25 Agree; 3.26-4.0 Strongly Agree 

 

 

 

Indicators WM SD Verbal Description 

I coordinate with special education teachers when 

planning instruction for learners with diverse needs. 
3.25 0.57 Strongly Agree 

I participate in regular meetings with other professionals 

(e.g., SPED teachers, counselors, therapists) regarding 

learners' needs. 

3.12 0.63 Agree 

I share classroom information with other professionals 

to support learners with disabilities. 
3.30 0.54 Strongly Agree 

I collaborate with other professionals in developing 

intervention strategies for struggling learners. 
3.18 0.61 Agree 

I openly communicate with school specialists about 

learners’ progress. 
3.36 0.49 Strongly Agree 

I seek advice from other professionals when handling 

complex learner concerns. 
3.22 0.58 Agree 

I contribute actively during multidisciplinary team 

discussions about learners. 
3.05 0.66 Agree 

I work together with other professionals to monitor 

learners’ academic and behavioral progress. 
3.28 0.55 Strongly Agree 

I respect and consider the expertise of other 

professionals when making decisions about learners. 
3.41 0.47 Strongly Agree 

I participate in joint problem-solving with other 

professionals to address classroom challenges. 
3.20 0.60 Agree 

Aggregate Mean and Standard Deviation 3.24 0.58 Agree 
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Table 1 presents the extent of interprofessional collaboration among regular teachers. The 

aggregate mean of 3.24 and standard deviation of 0.58 indicate that the respondents generally 

agreed that interprofessional collaboration was practiced in their school. This finding suggests that 

regular teachers commonly collaborate with special education teachers, counselors, and other 

educational professionals to address students' diverse learning needs. 

Among the indicators, the highest-rated statement was “I respect and consider the expertise 

of other professionals when making decisions about learners” (WM = 3.41, SD = 0.47), followed 

by “I openly communicate with school specialists about learners' progress” (WM = 3.36, SD = 

0.49) and “I share classroom information with other professionals to support learners with 

disabilities” (WM = 3.30, SD = 0.54). These results indicate that professional respect, 

communication, and information sharing are the strongest dimensions of collaboration among the 

respondents. The findings suggest that regular teachers recognize the value of specialized expertise 

and are willing to work with other professionals to support learners with diverse educational needs. 

In contrast, the lowest-rated indicator was “I contribute actively during multidisciplinary 

team discussions about learners” (WM = 3.05, SD = 0.66), although it was still interpreted as 

Agree. This finding suggests that while collaborative practices are generally evident, teachers may 

have fewer opportunities to participate in formal multidisciplinary discussions and collaborative 

decision-making. Factors such as teaching workload, scheduling constraints, and limited 

opportunities for organized meetings may influence teachers’ participation in these activities. 

The findings support the view that interprofessional collaboration is an important 

component of inclusive education. In fact, multiple studies collectively confirm that successful 

collaboration among general educators, special educators, and support staff is defined by shared 

accountability, open dialogue, and joint preparation (Gourvennec et al., 2022; Jortveit & Kovač, 

2021; Zhang et al., 2025). These integrated practices consistently correlate with improved 

instructional differentiation, fewer behavioral disruptions, and enhanced academic achievement 

across heterogeneous student populations (Roa & Villaver, 2026; Van Weerdenburg 

&Kroesbergen, 2025). Similarly, Jeremy et al. (2025) found that collaboration between classroom 

teachers and specialists enhanced inclusive instructional practices by integrating professional 

expertise into classroom interventions. These studies reinforce the present finding that 

communication and professional respect are central features of effective collaborative practice. 

Furthermore, the results align with Paju et al. (2021), who reported that collaboration 

between general education and special education teachers facilitated the sharing of instructional 

responsibilities and strengthened support systems for learners requiring additional assistance. This 

means that, when structured effectively, this shared responsibility enhances academic 

achievement, pupil self-efficacy, and educator retention (Bahr et al., 2023; Berry, 2021). Likewise, 

Kyamko et al. (2024) found that teachers who demonstrated positive perceptions of professional 

collaboration were more likely to implement inclusive educational practices effectively. The 

present findings affirm that collaborative relationships among educational professionals contribute 

to the development of more responsive and inclusive learning environments. 

The findings may also be explained through Social Interdependence Theory (Johnson & 

Johnson, 2009), which emphasizes that individuals achieve more effective outcomes when they 

work cooperatively toward common goals. In inclusive education, collaboration enables teachers 

and specialists to combine their expertise and resources to address learner needs more effectively. 
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Moreover, Vygotsky’s Constructivist Theory (1978) highlights the importance of social 

interaction in knowledge construction, suggesting that collaborative engagement among educators 

strengthens professional learning and instructional improvement. These theoretical perspectives 

support the finding that regular teachers' collaborative relationships with other professionals 

contribute positively to inclusive educational practice. 

 

Extent of Inclusive Classroom Implementation as Perceived by Regular Teachers 

 Inclusive classroom implementation is essential to ensuring that all learners, regardless of 

their abilities and educational needs, have equitable opportunities to participate and succeed in the 

learning process. It reflects teachers’ efforts to create supportive learning environments, utilize 

appropriate instructional strategies, and address learner diversity through inclusive practices. Table 

2 presents the extent of inclusive classroom implementation as perceived by regular teachers across 

various dimensions of inclusive instruction and classroom management. 

 

Table 2. 

Extent of Inclusive Classroom Implementation as Perceived by Regular Teachers 

Indicators WM SD Verbal Description 

I modify instructional strategies to 

accommodate learners with diverse abilities. 
3.30 0.58 Strongly Agree 

I provide differentiated learning activities for 

learners with different needs. 
3.22 0.61 Agree 

I use varied teaching materials to support 

inclusive learning. 
3.35 0.55 Strongly Agree 

I implement classroom management strategies 

that support all learners. 
3.48 0.50 Strongly Agree 

I encourage participation of learners with 

disabilities in classroom activities. 
3.52 0.48 Strongly Agree 

I adapt assessments to suit the learning needs of 

diverse learners. 
3.15 0.63 Agree 

I provide additional learning support for 

struggling learners during lessons. 
3.32 0.56 Strongly Agree 

I create a classroom environment where all 

learners feel accepted and respected. 
3.60 0.44 Strongly Agree 

I use collaborative learning activities that 

involve both typical learners and learners with 

disabilities. 

3.28 0.59 Strongly Agree 
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Note: 1.0-1.74 Strongly Disagree; 1.75-2.49 Disagree; 2.50-3.25 Agree; 3.26-4.0 Strongly Agree 

 

Table 2 presents the extent of inclusive classroom implementation as perceived by regular 

teachers using ten indicators. The overall mean of 3.36 and standard deviation of 0.55 indicate that 

the respondents strongly agreed that inclusive classroom practices were generally implemented in 

their instruction. This finding suggests that teachers were highly committed to creating learning 

environments that accommodated and supported learners with diverse educational needs. 

Among the indicators, the highest-rated statements were “I create a classroom environment 

where all learners feel accepted and respected” (WM = 3.60, SD = 0.44), “I encourage participation 

of learners with disabilities in classroom activities” (WM = 3.52, SD = 0.48), and “I implement 

classroom management strategies that support all learners” (WM = 3.48, SD = 0.50). These 

findings indicate that inclusive classroom implementation was most evident in fostering a positive 

classroom climate, promoting active participation, and establishing supportive management 

practices. The results suggest that teachers place substantial emphasis on ensuring that all learners 

are valued, respected, and actively engaged in the learning process regardless of their abilities or 

backgrounds. 

Conversely, the lowest-rated indicator was “I adapt assessments to suit the learning needs 

of diverse learners” (WM = 3.15, SD = 0.63), which was interpreted as Agree. Although the result 

still reflects positive implementation, it indicates that assessment adaptation was practiced less 

consistently than other dimensions of inclusion. This finding may suggest challenges in modifying 

assessment tools, limited training in differentiated assessment practices, or difficulties in balancing 

inclusive assessment with standardized evaluation requirements. 

Overall, the results indicate that inclusive classroom implementation was highly evident 

among the respondents, particularly in creating supportive learning environments and encouraging 

learner participation. However, assessment adaptation remains an area that may require additional 

professional development and institutional support to strengthen teachers' capacity to address 

diverse learner needs effectively. 

The findings support the principles of inclusive pedagogy proposed by Florian and Black-

Hawkins (2011), which view learner diversity as an asset rather than a deficit. This perspective is 

further supported by Jardinez and Natividad (2024), O’Leary et al. (2020), and Sudarso et al. 

(2024), who emphasized recognizing diversity as a strength that enhances participation and 

learning. The high ratings for learner acceptance and participation suggest that teachers are 

actively implementing practices that promote equitable access, engagement, and inclusion for all 

learners. 

Likewise, UNESCO (2020) emphasized that inclusive education requires schools and 

teachers to establish learning environments that support the meaningful participation and 

achievement of all learners, regardless of their individual differences. 

I monitor the learning progress of students with 

special needs and adjust instruction 

accordingly. 

3.38 0.54 Strongly Agree 

Aggregate Mean and Standard Deviation 3.36 0.55 Strongly Agree 
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The results also support Tomlinson (2017), who argued that effective instruction in diverse 

classrooms requires flexibility in teaching methods, classroom organization, and learning activities 

to accommodate varying learner needs. Educational research also confirms that effective teaching 

in mixed-ability classrooms requires structural and pedagogical flexibility across curriculum 

design, grouping formats, and learning activities (Ameko et al., 2025; Demirci-Ünal & Öztürk, 

2024; Ouyang & Ye, 2023). The positive ratings for classroom management, differentiated 

instruction, and participation indicate that teachers implemented practices aligned with 

differentiated instruction principles. Similarly, Kyamko et al. (2024) found that teachers who 

demonstrated positive attitudes toward inclusion and collaborative educational practices were 

more likely to implement inclusive instructional strategies effectively. The present findings 

reinforce the importance of teacher commitment and instructional responsiveness in fostering 

successful inclusive classrooms. 

From a theoretical perspective, Social Interdependence Theory (Johnson & Johnson, 2009) 

explains that inclusive practices become more effective when educators work toward common 

goals that support the success of all learners. The study's strong emphasis on participation, respect, 

and acceptance reflects a collaborative learning environment that encourages learners to contribute 

and interact meaningfully. Similarly, Constructivist Learning Theory (Vygotsky, 1978) posits that 

learning occurs through social interaction and active engagement. The respondents’ efforts to 

encourage classroom participation and provide supportive learning environments align with this 

perspective, as such practices promote meaningful learning experiences for diverse learners. 

Furthermore, Systems Theory (Bronfenbrenner, 1979) suggests that classroom practices are 

influenced by interconnected factors within the educational environment, including school 

policies, professional support systems, and available resources. This perspective may explain why 

assessment adaptation received relatively lower ratings, as its implementation may depend on 

broader institutional and organizational support mechanisms. 

 

Test of Relationship Between Interprofessional Collaboration of Regular Teachers and 

Inclusive Classroom Implementation as Perceived by Regular Teachers 

The table presented the test of relationship between the extent of interprofessional 

collaboration of regular teachers and the extent of inclusive classroom implementation as 

perceived by the respondents. It provided a general analysis of whether a significant relationship 

existed between the two variables under study. 
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Table 3. 

Test of Relationship between Interprofessional Collaboration and Inclusive Classroom 

Implementation as Perceived by Regular Teachers 

 

 

Table 3 presents the test of the relationship between interprofessional collaboration and 

inclusive classroom implementation as perceived by regular teachers. Specifically, Pearson's 

product-moment correlation coefficient was employed to determine whether a significant 

relationship existed between the two variables. 

The results revealed an r-value of 0.482, indicating a moderate positive correlation between 

interprofessional collaboration and inclusive classroom implementation. Furthermore, the p-value 

of 0.004 was below the 0.05 level of significance, leading to rejection of the null hypothesis. Thus, 

the findings confirmed that a statistically significant relationship exists between interprofessional 

collaboration and inclusive classroom implementation. This means that teachers who reported 

higher levels of collaboration with other educational professionals also tended to demonstrate 

stronger implementation of inclusive classroom practices. 

The moderate positive relationship suggests that collaboration among regular teachers, 

special education teachers, guidance counselors, and other educational specialists contributes to 

the successful implementation of inclusive education. Through collaboration, teachers can 

exchange professional knowledge, discuss learner concerns, develop intervention strategies, and 

identify appropriate instructional approaches that address learners' diverse needs. As collaborative 

practices increase, teachers may become more confident and effective in implementing inclusive 

strategies within their classrooms. 

The findings support Jeremy et al. (2025), who reported that collaboration between 

classroom teachers and occupational therapists enhanced inclusive educational practices by 

integrating specialized expertise into classroom instruction. Similarly, Paju et al. (2021) found that 

effective collaboration between general education and special education teachers improved 

support services and strengthened instructional responses to diverse learner needs. These studies 

suggest that collaborative professional relationships play a meaningful role in creating inclusive 

learning environments. 

The results also align with Kyamko et al. (2024), who concluded that teachers with positive 

perceptions of professional collaboration were more likely to implement inclusive instructional 

practices effectively. Similarly, a positive attitude among special education teachers can enhance 

full-class instruction (Schnepel et al., 2025). Furthermore, Abdullah et al. (2025) emphasized that 

Variables r-value 
Strength of 

Correlation 
p - value Decision Remarks 

Interprofessional 

Collaboration and 

Inclusive Classroom 

Implementation  

0.482 Moderate Positive 0.004 Reject Ho Significant 

Note. *Significant at p<0.05 (two-tailed) 
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stakeholder participation, collaborative teaching, and coordinated professional support are key 

factors contributing to successful inclusive education. The present study reinforces these findings 

by showing that collaboration and inclusion are closely linked in the school setting. 

From a theoretical perspective, the findings support Social Interdependence Theory 

(Johnson & Johnson, 2009), which posits that individuals achieve more positive outcomes when 

they work cooperatively toward shared goals. In education, collaboration among teachers and 

specialists supports collective responsibility for addressing learner needs and improving outcomes. 

Likewise, Constructivist Learning Theory (Vygotsky, 1978) explains that people construct 

knowledge through social interaction and shared experiences. Collaboration gives educators 

opportunities to learn from one another, refine instructional practices, and develop more inclusive 

teaching approaches. Furthermore, Systems Theory (Bronfenbrenner, 1979) suggests that 

interconnected relationships within the school environment influence educational outcomes. The 

significant relationship observed in the study highlights how collaborative professional networks 

can positively influence teachers' implementation of inclusive classroom practices. 

Overall, the findings indicate that interprofessional collaboration serves as an important 

factor in strengthening inclusive classroom implementation. The significant positive relationship 

underscores the value of fostering collaborative partnerships among educational professionals to 

enhance instructional practices, promote learner participation, and create more responsive and 

inclusive educational environments. 

 

Conclusion 
The study concluded that regular teachers in Mabolo National High School generally 

demonstrated interprofessional collaboration and strongly implemented inclusive classroom 

practices. It also found that teachers more engaged in collaboration with other professionals tended 

to show stronger inclusive classroom implementation. Overall, the study found a significant 

relationship between interprofessional collaboration and inclusive classroom implementation, 

indicating that collaboration among teachers and other professionals plays an important role in 

strengthening inclusive education practices. 

The study found that regular teachers at Mabolo National High School generally 

demonstrated a favorable level of interprofessional collaboration, particularly in professional 

respect, communication, information sharing, and collaborative monitoring of learner progress. 

However, participation in formal multidisciplinary discussions received comparatively lower 

ratings, suggesting opportunities for strengthening structured collaborative practices. Likewise, 

respondents reported a high level of inclusive classroom implementation, with the strongest 

practices in creating accepting classroom environments, encouraging learner participation, and 

implementing supportive classroom management strategies. Nevertheless, teachers placed less 

emphasis on adapting assessments to meet diverse learner needs. 

Furthermore, the study revealed a statistically significant moderate positive relationship 

between interprofessional collaboration and inclusive classroom implementation. This finding 

indicates that teachers who engaged more actively in collaboration with other educational 

professionals also tended to implement inclusive classroom practices more strongly. The results 

underscore the importance of collaborative professional relationships in promoting effective and 

responsive inclusive education. 
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Overall, the study concludes that interprofessional collaboration serves as a significant 

factor associated with the successful implementation of inclusive classroom practices. 

Strengthening communication, shared decision-making, and professional partnerships among 

teachers and specialists may contribute to more inclusive learning environments that effectively 

address learners' diverse needs. 

However, the findings should be interpreted in light of several limitations. The study was 

conducted in a single public secondary school and involved only 30 regular teacher-respondents, 

which may limit the results' generalizability to other educational settings. In addition, the study 

relied exclusively on self-reported survey responses, which may have been influenced by 

respondent bias or social desirability tendencies. Finally, the descriptive-correlational design 

identified relationships between variables but did not establish causal relationships. Future studies 

involving larger samples, multiple schools, and mixed-methods or longitudinal approaches may 

provide a more comprehensive understanding of how interprofessional collaboration influences 

inclusive classroom implementation. 

Recommendations 
 Based on the study's findings, implement an Education Enhancement Plan to strengthen 

interprofessional collaboration and inclusive classroom practices among regular teachers. Place 

particular emphasis on increasing teachers’ participation in structured multidisciplinary 

discussions, as this indicator had the lowest mean among the interprofessional collaboration 

dimensions. The plan may include regular collaborative meetings, case conferences, and team-

based decision-making activities involving regular teachers, SPED teachers, guidance counselors, 

and other relevant specialists. 

School administrators should provide systematic opportunities for interprofessional 

collaboration by institutionalizing scheduled multidisciplinary meetings and collaborative 

planning sessions. Provide adequate time, clear responsibilities, and administrative support to 

encourage meaningful participation and improve coordination among educational professionals in 

addressing learners’ diverse needs. 

Regular teachers should continue strengthening inclusive classroom practices by 

maintaining supportive learning environments, promoting learner participation, and implementing 

differentiated instructional strategies. Greater attention should be given to adapting assessment 

activities and evaluation procedures, as assessment modification emerged as the least emphasized 

aspect of inclusive classroom implementation. 

SPED teachers, guidance counselors, and other school specialists should continue 

providing professional support through consultation, mentoring, information sharing, and 

collaborative problem-solving. Strengthening these professional partnerships may improve 

teachers’ capacity to address academic, behavioral, and social challenges encountered in inclusive 

classrooms. 

Future researchers should replicate the study using larger samples and multiple educational 

institutions to improve the generalizability of the findings. They may also examine other factors 

influencing inclusive classroom implementation, such as teacher self-efficacy, school climate, 

administrative support, professional development, and availability of inclusive education 

resources. Furthermore, qualitative or mixed-methods approaches may be utilized to gain deeper 



 

  

  

 
           Volume 2 | Issue 2 | November | 2026

 

43 | Page 
© 2026 The Author(s). Published by ASCEND: Journal of Interdisciplinary Scholarship and Innovation. 

Licensed under CC BY 4.0 

insights into teachers’ experiences of interprofessional collaboration and inclusive educational 

practice. 
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